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Critical Thinking, Reading,
and Writing . -

This book will help you read and wiite critically for college courses. Eﬁrosmwm“m
have entered the electronic information age, where mastery of noﬂ%ﬁma skills
and visual literacy seem to be essential for ﬁb&mwmﬁmbﬂ_.bm and Hﬁ&bﬁmﬁﬁﬂmmocw
Jives and careers, most college work still requires an ability to Eﬂmu.m»mﬁa an HM
flect intelligently on written texts and, mﬁ_umm@ﬁmﬂg to Hmm_.un.uﬂm in Swgmgm
them. College courses typically involve the reading of nwmﬁmﬁmgm texts. wm a :
lege student, you will need to approach these q.wxnm_ with skills that Hmo a%ow
those of casual reading, that is, the type of reading’you may do for leisure, QH
pleasure or for escapism, or simply to pass time: Even in courses .s&ﬁm.w a Ew%%ﬁ
derance of work is in learning forms of knowledge and. new technologies, su ' mw
computers, mathematics, and sciernce, you are sure to find a healthy Wﬂoﬂﬂ o
reading that will supplemen any other work done in ﬂ.wm classroom or labora onm
The reading and writing skills you Qmaﬂ..&owu during your nmumm.mm MmmHmH MM N
also help you in your future profession. ;.EW.& a lawyer reviewing lega | his-
tory or preparing a legal brief, a doctor reviewing A._E,Hmﬂﬁ literature on me «
innovations or writing an articte for a professional wom;&\ or an m5<ﬁo%5wuw !
scientist reading and writing about issues regarding pollution and globa

warming. All these activities require the ability to ?FF read, mﬂ.&. write wvww# H
complex material. Learning the tools of eritical reading and writing not only

teaches you the “what” of an issue, but Emo_w.ﬁﬁu‘m you mE._w .ﬂuoﬁ mbM. MmeMHm.,mm
intelligently to the relative strength of the writer’s opinions, 1 mem.FmW . mmmﬂ wﬁh
Critical thinking, reading, and writing m.BmEm you to distinguis *.m EH % in
formed ideas and pure mHumnEmﬁon HMﬂMﬁ.mH. MHmEanwm and emotiona, ,
anized essays and structurally deficieni ones. . .
nd Mwm%oz hone %wﬂm.ﬁ critical thinking, reading, and writing skills U.Mwﬂmnwu%w
the essays in this anthology, you should soon Eﬁmumﬂmﬁn.w woé.gm.ﬁp. en méo?
is still the primary medium with which thinkers ﬂmdmﬁﬁ the intricacies M M
troversial issues involving the family, society, politics, work, mmw.ﬂmﬁ and ¢ Wmm.
You will encounter complex texts that require you to extract maximum meaning
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from them, compare your own views with those of the authors you read, and
respond to what you read in an informed and coherent manner. The reading se-
lections in this textbook have been chosen specifically to assist you in develop-

- ing such skills. As you tackle these texts, you will realize that sound reading
habits will permit you to understand the fine points of logic, reasoning, analy-
sis, argumentation, and evaluation. .

STEPS TO READING CRITICALLY AND ACTIVELY

You can find numerous reasons to rationalize a failure to read carefully and crit-
ically. You have a headache. You're hungry. The material is boring. The writer
puts you to sleep. Your roommates are talking. You have a date. In short, there
are many internal and external barriers to critical reading. Fortunately, there are
techniques—a eritical reading process—to guide you through this maze of dis-

~ tractions. Consider these five strategies: '

1. Develop an attitude of “critical consciousness.” In other words, do not'be pas-

sive, uncritical, or alienated from the writer or the text. Instead, be active,
_ critical, and engaged with the writer and his or her text.

2. Read attentively. Give your full attention to the text in order to understand it.
Do not let your mind wander.

3. Paraphrase. Periodically restate what you read. Learn to process bits of key
information. Keep a running inventory of highlights. Take mental or actual
notes on the text's main points. {Moré information on paraphrase and sum-
mary appears in this chapter and in Chapter 3.)

4. Ask questions. If for any reason you are uncertain about any aspect of the

- text, pose a question about it and try to answer it yourself. You might seek
immediate help from a friend or classmate. If you are unable to answer
your guestion, ask for clarification from the instructor,

5. Control your bigses. You must both contro] and correct any prejudices that
might interfere with the claim, information, or tone of a text. You might, for
example, have misgivings about a liberal or conservative writer, about a
feminist or a creationist, but such strong emotions can erode your ability to

keep an open mind and your power to think critically about a subject or
issue.

These five strategies will help you begin to overcome the barriers to eritical
reading. :

One way to view critical reading is through the concept of active reading.
Active reading suggests that you, as a readex, have an obligation to yourself
and the author to bring an alert, critical, and responsive perspective to your
encounier with the written word. Active reading means learning to annotate
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(a strategy discussed later in this chapter), to reflect on what you read, and to
develop personal responses in order to prepare yourself for writing assign-
ments that your instructor will present to you during the term. This process—
reading critically in order to write critically—is not merely an “academic”
exercise, It is a skill that can enrich you as a person throughout your life and ca-
reer. It will teach you to respond critically to the admonitions of politicians or to
the seductions of advertisements and, if you choose, to participate intelligently
in the “national conversation,” which can lead to a rewarding life and responsi-
ble citizenship. - ,

When you read an essay or any other type of text, you create meaning out
of the material the author has presented. If the essay is relatively simple, clear,
and concise, the experience that you construct from your reading may be very
similar to what the author intended. Nevertheless, the way that you interact
with even the most comprehensible texts will never be identical to the way an-
other reader interacts.’ .

Consider an essay that you will encounter in this anthology, Langston
Hughes's “Salvation.” A chapter from his autobiography, The Big Sea (1940), this
‘essay tells of a childhood incident in which the young Hughes's faith was
tested. The essay focuses on a church revival meeting that Flughes was taken to
and the increasing pressure he sensed at the meeting to “testify” to the presence
of Jesus in his life, At first the young Hughes holds out against the fervor of the
congregation, but ultimately he pretends to be converted, or “saved.” That
night, however, he weeps and then festifies to something entirely unexpected:
the loss of faith he experienced because Jesus did not “save” him in a time of

need.
As your class reads this essay, individuals among you may be struck by the

compressed energy of the narration and the description of the event; by the
swift characterization and revealing dialogue; or by the conflict and mounting
tension. Moreover, the heightened personal and spiritual conflict will force class
members to conisider the sad irony inherent in the title “Salvation.”

Fven if your class arrives at a broad conseénsus on the intentions of the au-
thor, individual reader responses to the text will vary. Readers who have at-

tended revival meetings will respond differently from those who have not. .

Evangelical Christians will see the text from a different perspeckive than will
Catholics, Muslims, or Jews. African American readers (Hughes was black) may
respond differently than white readers. Women may respond differently than
men, and 20 on. o

In this brief assessment of possible reader responses, we are trying to estab-
lish meaning from a shifting series of critical perspectives. Although we can es-
tablish a consensus of meaning over what Hughes probably intended, our own
" interpretation and evaluation of the text will be conditioned by our personal ex-
periences, backgrounds, atfitudes, biases, and beliefs. In other words, even as
the class attempts to construct a common reading, each member of the class is
also constructing a somewhat different meaning, one based on the individual's

own interaction with the text.

.Hunmm.mnﬁm io Read 5

PREFARING TO READ

This textbook contains many essays covering a variety of subjects by writers
from a wealth of backgrounds and historical periods. You may be familiar with
moﬁ.ﬁ\ Emh&u.mw with others. All, however, have something to say and a way of
saying it that others have found significant. Hence, many have stood the test of
time, S&mﬁrmﬂ a year, a decade, or centuries. Essays are a recognized mmbam‘ or
mowB OW..Emngm\ and the finest essays have staying power. As Fzra Huombm
said, \Hnﬂmwﬁ.m is news that stays news,” and the best examples of the essay
convey mﬁm sense of permanent value. Thus, you have an obligation to be an ac-
tive and critical reader to do justice o the work that was put into these texts
Most were written with care, over extended periods of time, and by people S&n.. ,
ﬁrmgmw?mm studied the art of wziting and the topics of their discourse. During
your first week of class, you may wish to read some of their brief biographies to
. understand these authors’ personal and educational backgrounds, their beliefs
and credos, and some of the significant moments of their lives. You will often

- find that there are logical connections between the stories of their lives and the

topics they have written about.

Sharpening.your reading skills will be important because you may not be
able to Hu.mumo.ﬁ&.q choose the essays from the text. You may find some topics and
essays more iteresting than others. But if you are prepared to read critically, you
ﬂa.b be m.Em to bring the same set of skills to any selection your instructor mmmwmnm.
With this HU.HF&HUE in mind, we present an overview of the active reading
process, which will culminate in a case study using this process with an essay in
this chapter—"The Cult of Ethnicity,” by Arthur M. Schlesinger Jr. :

A.\ﬁﬁw you are given a reading assignment from the textbook, a good strat-
egy in preparing to read is to locate the text as well as possible within its
broader context. Read the biographical notes about the author. Focus on the -
tle of the essay. What can you infer from the title? What is the length of the es-
say? Although many students delight at the thought of reading shorter texts
H..,mmﬂmw m&S longer ones, you may find that this variable is not always the decid-
ing one in determining how easily you “get through” the essay. Short es5ays can
be intricate and difficult; long ones can be more transparent and simpler. A long
essay on a topic in which you are interested may be more rewarding than a
mrow.ﬁ essay that you find lacking in relevance. Other basic prereading activities
can indlude noting whether there are section breaks in the essay, whether there
are subheadings, whether the author has used footnotes, and if s0, how exten-
sive Emuw are. Other preliminary questions to answer could be, What is the date
wm the original publication of the essay? Is the essay a fully contained work or is

it an excerpt from a larger text? Are there visual or mathermatical aids, such as
graphs, ﬁrmﬁP diagrams, or lists? Because authors ofter use Qwomumen& sig-
nals to highlight things or to help organize what they have written, you might
ask, Does the author use quotation marks to “signal” certain words? Is italic
type used, and if so, what is its purpose? Are other books and authors cited in
the essay? Does the author use organizational tools such as Arabic or Roman
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“numerals? Once you have answered these questions regarding mechanics, you
will be prepared to deal more substantively with the essay as a unit of meaning
and communication. < ,

Preparation for reading also means understanding thatyou bring your own
knowledge, opinions, experiences, and attitudes to the text. You are not an
empty glass to be filled with the knowledge and opinions of the authors, but
rather a learner who can bring to bear your own reflections on what you read
even if you think your knowledge is minimal. Often we do not know just how
much ability we have in thinking about a topic until we actively respond to
what others confront us with in their writings. By tackling the reading assign-
ments in the text, you will not only learn new information and confront opin-
jons that may challenge your own, but find that reading frees up your ability to
express your own opinions. For this reason, most English teachers look upon
reading as a two-way process: an exchange between writer and reader. .

Although the crecentials and experience of a professional writer may seem
impressive, they should not deter you from considering your own critical tal-
ents as you read. But first, you must find a way to harness those abilities.

For o student sample of preparing fo read and an interactive
previewing exercise, go to: . )
More Resources > Ch. 1 Reading & Writing

CRITICAL READING

1t should be evident to you by now that you are not a mere recipient of informa-
tion who passively accepts what the writer conveys. Instead, you should feel
comfortable about engaging the author as you might a friend in a lively conver-
sation or argument. And just as a talk with a friend involves active listening, re-
buttal, use of facts, and logic, the interaction between yourself and the author
needs to be a dynamic one as well. Active reading is so important in the learn-
ing process that one of America’s most popular philosophers, Mortimer Adler,
wrote an article that has become a classic on this topic. It is entitled “FHow to
Mark a Book,” and appears beginning on page 46.

Among the essential elements of your close reading are annotating, note

taking, and questioning the text.

‘.Pﬁboﬂmﬁgm

Arnotating refers to marking your text by making content notes, by using sym-
bols such as question marks and exclamation points, and by recording personal
reactions. Annotating is not, however, mere underlining or highlighting. These
Jatter two methods often serve little purpose in helping you comprehend a text.

Critical Reading

-

Most likely, when you return to passages you've marked with these simple Huwo.
cedures, you will have forgotten why vou felt they were important in the firs
place. If you do underline or highlight, you should be sure to link your marking
with a note in the margin. Simply drawing attention to someone else’s word:
does little in the way of expanding your own thoughts on a topic. Learning it
best accomplished by restating ideas in your own wozds.

Note Hm,wmﬂm

gmuw..mmmm%m in your anthology will require more than jotting down margina
notes in order to comprehend them fully or to respond to them in depth. Just a
you might take down notes during a classroom lecture, you may find it usefu
to mem notes to supplement your annotations. You may wish, for example i
write mo.éﬁ quotations so that you can see them together. Or you may smmm.ﬁ
summarize the essay by outlining its key points, a reversal of the process you
would use to develop your own essay, wherein you begin with an outline and
expand it into paragraphs. By collapsing an essay into an outline, you have &
handy reference of the author’s thesis {main idea) and supporting points, and
the methods used to develop themn. Another function of note taking is to over.

"come the simple habit most of us have of thinking we will remember things

sm?oﬂ jotting them down, only to find out later we cannot recall significant in-
formation from memory. You will appreciate the benefits of taking notes when
you tackle lengthy essays, which may run 15 or 20 pages in length.

Questioning the Text

Huo.mﬁﬁ key questions about a text and then answering them to the best of your
ability is a helpful mieans of understanding more cogently an essay’s substance
and structure. Certain basic questions are salient for nearly any text you con-
front, and answering them for yourself can be a powerful means of erhancing
your mogﬁumwmsmwﬁ. As you read your text, such questions help you spot the
significant issues that lie within most essays, regardless of their form or length.
It is a good habit to have these questions in mind as you read, and then to return
to them once you've thought through your reading. They serve as guideposts
.mwoﬂm the way of your reading experience and assist you in focusing on those
issues that are most important to a text. When you become comfortable with
them, you will probably find that your mind automatically poses them as you
read, making your comprehension of difficult texts easier. :

+ What is the thesis or main point of the text? .

. gmﬂ methods does the author use to support these points, for instance,
ilustration, example, citing authorities, citing studies or statistics, mmmnmﬁ-
tion, personal experience, or history? A .

- What value position, if any, does the author present? In other words, is the
author either directly or indirectly presenting her or his moral framework
on axn issue, or is she or he summarizing or describing an issue?
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» Does the author use any special terms or expressions that nieed to be eluci-
- dated to understand the essay? You will find that authors, when address-
ing innovative or revolutionary ideas within the context of their times,
must use vocabulary that often needs to be defined. Take for example, the
term multiculturalisi. Exactly what does an author mean by that word?

e What is the level of discourse of the essay? Or what is the mﬁ&ﬁbnm s level
of educational attainment the author presumes?

* Who is the implied audience for the essay? Is it written for a mﬁmﬂmbwmm
profession (such as scientists or educators); is it written for individuals
with a focus on their particular role in society, for example, as parents-or
consumers or citizens?

The following essay, “The Cult of Ethnicity,” by the influential historian
Arthur M. Schlesinger Jr., has been annotated to demonstrate how a student
might respond to it. Schlesinger’s essay also will be used to-explain aspects of
the reading and writing process as we move through this section.

This seems Likee the
thesis. Where are his-
supports? Or is it the
thesis?

ook these wp.
Dempnstrates
lnowledge on the part
of the Guthor

Historical figure—
who was he?

The history of the world has been tn great part the history of the
mixing of peoples. Modern communication and transpert accel-
erate mase migrations from one continent to another. Ethnic and
racial diversity are more than ever a salient fact of the age.

But what happens when pecple of different origins, speak-
ing different languages and professing different religions, inhabit
the same locality and. live uader the same political sovereignty?
Ethnic m:a racial oo:ﬁ__ﬂl.*m_. more ﬁ_._m: ideplogical conflict-—is

On every side today ethnicity is g.mm_c:u :_u nations. The
Saviet Union, India, Yugostavia, Ethiopia, are all in ctisis. Ethnic
tensions disturb and divide Sri_Lanka, Burma, Indonesia, Ira
Cvprus. Nigeria, Angola, Lebanon, Guyana, Trinidad—you
name it. Even nations as stable and civilized as Britain and
France, .Belgium and Spain, face growing ethnic troubles. Is
there any large multiethnic state that can be made to work?

The answer to that question has been, until- recently, the
United States. “No other nation,” Margaret Thatcher has said,
“has so successfully combined people of different races and na-
tions within a single cufture.” How-have Americans slicceeded in
pulling off this almost unprecedented trick?

We have always been a multiethnic country. Hector St.
John de Crevecoeur, who came from France in the 18th century,
marveled at the astonishing diversity of the settlers—"a mixture
of English, Scotch, lrish, French, Butch, Germans and Swedes

. this promiscuous breed.” He propounded a famous question:
._<<:H then is the American, this new man?” And he gave a fa-
mous answer: "Here individuals of all nations are melted into a
new race of men.” E pluribus unum.

The United States escaped the n__<_m_<m3mmm ofa Bc_ﬁ_mﬁ::_n
society by a briliant solution: the creation of a brand-new nationa

Critical Reading

identity. The point of America was not 1o preserve old cultures but
to *forge a_new, American culture. “By an intermixture with our
peaple,” President George Washington told Vice President John
Adams, immigrants will “get assimilated to our customs, mea-
'sures and laws: in a word, soon become one people.” This was
the ideal that & century iater Israel Zangwill crystallized in the title
“of his popular 1908 play The Melfting Pot. And no institution was
more potent in molding Crevecoeur's “promiscuous breed” into
Washington’s “one peopie” than the American public schoal.

The new American nationality was Inescapably English in
language, ideas, and institutions. The pot did not meit every-
body, not even all the white immigrants; deeply bred racism put
black Americans, yellow Americans, red Americans and brown
Americans well ouiside the pale. SEll, the @ of other

(stocks) even of nonwhite stocks, and the experience of the New
World reconfigured the British legacy and made the United
States, as we all know, a very different country from Britain.

In the 20th century, new immigration laws altered the com-
position of the American people, and a cult of ethnicity erupted
both among non-Anglo whites and among nonwhite minorities.
This had many healthy consequences. The American culture at
last began to give shamefully overdue recognition io the achieve-
ments of groups subordinated and spurned during the high noon
of Anglo dominance, and it began to acknowiedge the great
swirling world beyond Europe. Americans acquired a more com-
plex and invigorating sense of their world—and of themselves, ~

But, pressed too a: the cult of ethnicity has :::mm::u\ con-

seguences. It

jects the historic American goals of assimitation and _Em@ﬁmﬁ_o:.

And, in an-excess of(zeal,well-intentioned psople seek 1o
transform our system of education from a means of creating
o:m pecple” _:ﬁomamm:m 9, 3325 cm_m_uﬂm:: and perpet-

shifting from urnum to pluribus.

© That is the issue that lies behind the :c__mcm_oo over "muilti-
cutturalism” and “political correctness,” the attack on Sm@
gocin:i% and the rise of the notion that history and

lterature should be taught not as disciplines but as therapies
whose E:So: is to ﬂm_mm minarity mm:.mmﬁmma m_,ccm sepa-

fies hostilities. Europe-—the unique source of the liberating ideas
of democracy, civil liberties and human rights—is poriraved as

- Sm oot of all evil, and non-European gultures, their own many

[ don't want to sound(apocalyptic) about these am<m_o_o-
ments. Education is always in(ferment; and a good thing too.
The situation in our universities, 1 am confident, will soon right

ts this o partly
Awericon
Pheaomgnon?
Forevents yacial and
ethnic conflict

Whyt—doesn't,
explain '

MNote S's use of
v__\.mgl\nm_. process
analysis

voedb.: m._.jnih._.bs,.
stocks

zeal

Suroeentric
apoealiptic
ferment

Kleagle

crucible

Signals o warnlng—
danger

© Is this thesis.or velate:

to thesis?

Support against
mandtievdturalisn

qeneral—where are
the specific examples?




10 " Chapter1 Critical Thinking, Reading, and Writing

itself, But the -Impact of separatist pressures on our ‘public

schools is more troubling. If mg of the Ku Klux Klan

wanted to use the schools te disable and handicap black Amer-

: icans, he would hardly come up with anything more effective

Is this an : than the “Afrocentric” curriculum. And if separatist tendencies go
exaggeration? How unchecked, the result can only be the fragmentation, resegrega-
does he kinpw? i ¢ | i i ] i )

| remnain optimistlc. My impression is that the historic forces
driving toward “one people” have not lost their power. The erup-
who avethese people?  tion of ethnicity is, | believe, a rather superficial enthusiasm
He dogsin't mention stirred by romantic ideglogues on the one hand and by un-
thew specificatly. scrupulous con men on the other: self-appointed spokesmen

cepted by the media. Most American-born members of minority
groups, white or nonwhite, ses themselves primarily as Ameri-
cans rather than primarily as members of ane or another ethnic
=enlity (s stronger group. A_notable indicator ioday ie the rate of intermarriage

thaw “ideology? 1S

this his “solutlon’? across racial lines. “We Ameticans,” said Theodore Roosevelt,

“are children of the{crucibie.”

A shivp conelusion — . The growing diversity of the American population makes the
argument? quest for unifying ideals and a common culture ali the more ur-
Lmited States must gent. In a world savagely rent by ethnic and racial antagonisms,

be exanple. This isthe  the United States must contlnue as an exarnple of how a highly
thesis. differentiated society holds jtself together.

What has this annotating accomplished? It has allowed the reader/annota-
tor to consider and think about what she has read, integrate her ideas with the
ideas of the author, challenge those shé may disagree with, raise issues for fur-
ther study, find the seeds of ideas that may become the focus of an essay in re-
sponse ta the writing, review what she has read with more facility, and quickly
and efficiently return to those parts of the essay she found the most salient.

The aforementioned strategies will assist you in responding intelligently in
 the classroom, remembering the main points of what you have read, and inter-

_nalizing the critical reading skill so that it becomes automatic. However, such
activities are not as challenging as the ultimate goal of most of your reading as-
signments, which will be to respond in formal writing to the works you've read.

For this, you will need to enhance your study skills a it further so that they will

prepare you te write.

Formal writing assignments require you to demonstrate that you under-
stood what you have read and are able to respond in an informed and intelli-
gent manmner to the material. They also require you to use appropriate form,
organization, and exposition. Above all, regardless of what you want to express,
you will have to communicate your ideas clearly and concisely. To this end, you
will need to acquire skills that you can call on when it comes to writing at length
about what you have read. To do so, you will find your ability to paraphrase,
summarize, and quote directly from the original material particularly helpful

Beyond Content: Focusing on Process . 11

Whern you move to this next phase, however, try to avoid a common prac-
tice among readers that causes them to waste time and effort put into study.
Many students think they have completed a reading assignment when they
read the last word of an essay. They utter a sigh of relief, look inside the refrig-
erator for something to eat, call up friends, or go Web browsing. However, as a
critical reader, you need to spend additional time reinforcing what you have
read by thinking about the author’s views, considering her or his rhetorical
methods, and reviewing or adding to your notes and annotations. For example,
one culminating activity at this point can be to either mentally or verbally sum-
marize what you have read. You can summarize verbally by enlisting a class-
mate and simply stating in your own terms the main points of your reading
assignment. This oral summarizing will prevent a common problem many
readers experience: the natural tendency to forget most of what they read
shortly after reading.

BEYOND CONTENT: FOCUSING ON PROCESS

An essayist attempts to communicate a message %o his or her audience. This
message is the content. But “message making” is a process—the exchange of in-
formation through a shared system of verbal or visual symbols. Your goal in
reading critically is to understand not just the informational content of a text but
also how the writer shares meaning and typically tries to influence your beliefs
and behavior. A good writer, to paraphrase Plato in Phadreus, tries to “enchant”
your mind. L

From Plato to the present, theorists have stressed this interactional aspect of
reading and writing. Someone constructs a message (for our purposes, a writ-
ten text), transmits if, and we have to receive it, decode it, and respond to 1it.
Thus any “piece” of writing, whether designed to inform, persuade, or enter-
tain, is the product of a complex process of actions and interactions by which
we perceive, order, and verify (or make sense of) what we read. Whether we
have the capacity to grasp the argument of a text, think logically about a thesis,
or understand the cultural background of a writer and how it informs a text de-
pends on how well we perceive the ways in which a writer creates meaning in a
text.

Defined simply, perception is the process by which you create meaning for
your world. As a process, it deals with the way you interpret the behavior of
others as well as yourself. Thus, understanding perception helps to explain how
we .?dnmmm information about self, others, and our world. Qur SENSOry organs—
seeing, hearing, touching, tasting, smelling—provide us initizl contact with the
outside world, enabling us to establish our perceptual field of reference. How-
ever, we also perceive what we want to perceive, which we call psychological se-
lectivity. Finally, there is a third form of perception known as cultural selectivity:
from a cultural perspective, we are conditioned by our culture’s code of values

and modes of understanding. For example, the phenomenon of binocular rivalry
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demonstrates that people of two different cultures exposed to two pictures at
the same time will remember elements compatible with their own culture. Sw.ma
critical reading, you can have diverging menwamﬁmmonm.n.m passages or an entire
. text because you perceive them from different perspectives. . -
In addition to-differences of perception, you should also be mindful of ﬁ.o.é
an author presents information. How an author presents her or gm Eouﬁnmﬁoﬂ
is a3 important as what information the author presents. m.ﬂ.m.pmmmﬁm for writing
may include the overall pattern of an essay—for mx.mbHm\ is it an argument, an
explanation, a definition, an evaluation, a comparison or noaﬁ,mmm .SEbm you
may not think of essays in terms of genre, as you do literature (which may be
' presented in the form of poetry, the short story, the play, m.sa 0 on}, such moﬂ.um
can help you understand the motivation behind ﬁ.rm writer’s Som..w. and assist
you as you seek out the more significant passages in a piece of writing. m_oﬁmx.
ample, if the essay is argumentative, you should focus on the supporting points
the author has provided, determining whether they offer adequate support for
the author’s point of view. In an essay arguing for the return to traditional fam-
- ily values, for instance, the use-of one anecdote to prove a point would proba-
bly not be enough to persuade most readers. o o
As you read an essay,.you should also consider the author’s purpose .mQ.
writing. An essay about a personal experience would probably contain physical
description; at the same time, the author’s purpose would .HuH.o.meu.. be to com-
municate an element in his or her life that can provide insight into Humnmod& de-
velopment in general. Among the more common purposes are the following: to
inform, to Humnm:mmm» to disprove, to describe, to narrate, to m.mEoﬁmqmﬁ to comi-
pare and contrast, to seek a solution to a problem, to m&hmﬁ a Hunonwmmwﬁo n‘mmm-
sify, to define, to warn, and to summarize While most essays contain a variety
of purposes, one often will stand out among the others.

PARAPHRASING, SUMMARIZING, QUOTING

As you prepare to respond to the writing of others, you need to .Qma_‘mHoHu mem” 50
that your own writing will reflect the hard work that went into the .Hmmmu.w_m
process. To this end, you can benefit from learning some shortcuts m;.m.n SE assist
you in garnering information about what you have Hm.mm.. These mMcbm include
paraphrasing, summarizing, and quoting directly from another author’s work.

Paraphrasing .

Hu,mnmwg.mmwﬁm means taking what you have read and Huwm&n.m it in your-own
words. Students occasionally complain about this process, using the argument
that it is a waste of time to paraphrase when the mﬂ?oim. own words are \&..,m
best way to articulate his or her ideas. However, paraphrasing serves two main
purposes. The more obvious one is that it prevents you from Emmwm.uﬁu.—m\ even
inadvertently, what you have read. In terms of learning, however, it is particu-
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larly helpful because it requires that you digest what you have read and rewrite
it. As you do so, you will develop writing patterns that over time will improvi
your ability to communicate, Paraphrasing forces you to truly think about wha
you have read and reinforces what you've read, since your mind has now beer
cognitively stimulated. You may find that paraphrasing often leads you to chal
lenge the text or'think more deeply about it simaply because the paraphrasing
process requires that you fully comprehend what you read.

It is important while paraphrasing to keep in all the essential information o:
the original while not using any of the author’s original vocabulary or style
One rule of thumb is to never use three or more words that appeared togethe:
in the original. However, you can keep words such as articles {a, an, the) and
conjunctions (and, for, but, etc.). The following are two examples of paraphras-
ing that demonstrate unsuccessful and successful application of the technique.

Original :

But, pressed too far, the cult of ethnicity has unhealthy consequences. It gives rise, fos
example, to the conception of the United States as a nation composed not of individuals
making their own choices but of inviolable ethnic and racial groups. It rejects the historic
American goals of assimilation and integration. ‘

Paraphrase 1

But, pressed too far, the focus on ethnicity has dangerous consequences. It suggests
that the United States is a nation made up of separate ethnic and racial groups rather
than individials, 1t goes against the American ideals of integration and assimilation.

There are several things wrong with paraphrase 1. Rather than change key
words, the writer has merely rearranged them. The sentence structure is very
similar to that of the original, as is the ordering of ideas. If the student were to
incorporate this paraphrase into her or his own essay, the teacher would proba-
bly consider it a form of plagiarism. It is simply too close to the original. To truly
paraphrase, you must substitute vocabulary, rearrange sentence structure, and
change the length and order of sentences. These strategies are more evident in _
paraphrase 2. ’

Paraphrase 2 Co :

Our country is made up of both individuals and groups. The recent trend fo focus on the
idea that onse's ethnic background should have a major influence on one’s perspective as
a citizen goes against the morat foundations of the United States. It is the very concept
of accepling American culfure as one’s own that has made our country strong and rela-
tively free from cultural conflict,

Summarizing

A summary is a short, cohesive paragraph or paragraphs that are faithful to the
. structure and meaning of the original essay you've read, but developed in your
own words and including only the most essential elements of the original.
Summaries are particularly helpful when you are planning to write lengthy
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" assignments or assignments that require that you compare two Or more Sources.
wmmnmmzmm a good mﬁBmMHmQ requires that you use many of the skills of active read-
ing, it helps you to “imprint” the rhetorical features mﬁ& content of EHS% you have
read in your memory, and also provides you with a mheans Om. communicating the :
essence of an essay to another person or group. To summarize mﬁnnmmmm.ﬁ:% you
need to develop the ability to know what to leave out as much as what to B.nwc,mm.
As you review your souwrce, the annotations and notes you have made mHmﬁoanw.
should help immensely. Since you want to deal with only the Hmmmmsdm.um of the
original, you must delete all unimportant details and Hm.anb&mﬁﬂmm. Unlike Humﬁmm
phrasing, however, most summaries require that you stick to the general o.H.Qm,H o
ideas as they are presented in a text, They also &SEQ. not be mere H,.m.hmEﬁ.mm of
what you have read, but should present the relationships among the ideas in an
essay. It may be helpful to think of a summary as mbmpomom_m to a news story, in
which the essential details of what happened are presented in an orderly chrono-
logical fashion, because readers can best understand the gist o.m a story that way.
It is simply the way the human mind, at least the émm»wg mind, operates. >.HT
other strategy in summarizing is to imagine that the audience you are summariz-
ing for has not read the original. This places a strong responsibility oh you to
communicate the essentials of the text accurately. )

The following six steps should help you in preparing a summary. Lﬁ"m.n
you've reviewed thein, read the summary that follows and consider whether it

seems to have fulfilled these suggestions. ,
1. Read the entire source at least twice and annotate it at least once before
. writing. : ) .
2. Write an opening sentence that states the author’s thesis.
3. Explain the author’s main supporting ideas, reviewing your notes to make

sure you have included all of them. Be careful not to plagiarize, and use.

quotations only where appropriate. o .
4. Restate important concepts, key terms, principles, and so on. Do not in-
clude your opinion or judge the essay in any way.
5. Present the ideas in the order in which they oﬁmubmc.% appeared. Znﬁ.m that
in this way summarizing is different from paraphrasing, where staying too

. close to the original order of words may be detrimental to mem. process.

- 6. Review your summary once it has been completed. Consider Sw.mﬂ.rmu
someone who hasn't read the original would find your summary sufficient
to understand the essence of the original work. You may also 4.45? to have
classmates or friends read the essay and ask them to furnish their verbal un-

derstanding of what you've written.

Now, review the foliowing summary of Schlesinger’s essay and determine
whether it adheres to these points. :

Sample Summary ] o ] .
Schlesinger argues that the recent surge of interest in ethnic separatism that is being

touted by some whom he considers self-styled spokespersons for <m.zo_._m ethnic groups
threatens the unifying principle of our country’s founders and undermines the strength & :
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our society. This principle is that the American identity that was forged by its creators
would be adopted by ali peoples arriving here through & process of assimilation to our
culture, values, and system of government so that cultural conflict could be avoided.
Althiough he finds some merit in the idea that recognizing the contributions of certain
groups who have been kept out of the national focus, for example, “nonwhite minorities,”
is a positive move, he fears that this can be taken to an extreme. The result could be the

- development of antagonism between ethnic groups solely on the basis of oversmphasiz-
ing differences rather than recognizing similarities. He further argues that efforts to frag-
ment American culture inte subgroups can have tha effect of jeopardizing their own
empowerment, the opposite of the movement’s.intenticn. He gives the example of “Afro-
centric® schooling, which he claims weuld only harm students enrolled in its curdculum.
Despite this new interest in the "eult of ethnicity,” the author is optimistic that # is of lim-
ited effect. He claims that most Americans still strive toward unity and identify themselves
as Ameticans first, members of ethnic or racial groups second. He buttresses this belief
by expiaining that intermarriage is growing across raclal, religious, and ethnic lines. This
striving toward unity and identification with America among groups Is particularly impor- .
tant today since their diversity is continuously increasing.

Quoting
Sayings and adages are extremely popular. You find them quoted in everyday
speech, printed in calendars, rendered in calligraphy and framed and hung in
_homes, and spoken by public figures. These are, in effect; direct guotes, al-
though the authors may be anonymous. Direct quotations often have a unique
power because they capture the essence of an idea accurately and briefly. An-
other reason is that they are stylistically powerful. You may find in an essay a
sentence or group of sentences that are worded so elegantly. that you feel you
simply wish to savor them for yourself or plan to use them appropriately for a
future writing assignment. Other times, you may wish to use direct quotations
to demonstrate to a reader the effectiveness of an original essay or the authori-
" tative voice of the author. And at still other times, it may simply be necessary to
quote an author because her or his vocabulary just cannot be cHanged without
injuring the meaning of the original. Review the following quotations taken

from the Schlesinger essay, and consider how paraphrasing them would injure
their rhetorical power. .

Direct Quotations That Reflect the Conciseness of the Original

“The history of the world has been in great part the history of the mixing of
peoples.”

“On every side today ethnicity is breaking up nations.”

“And if separatist tendencies go unchecked, the resuit can only be the
fragmentation, resegregation and tribalization of American life.”

Direct Quotations That Have Particular Stylistic Strength

" “The pot did not melt everybody.”
" “The balance is shifting from ununt to pluribus.”
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Direct Quotations That Establish the Writer's Authority

“The point of America was not to preserve old cultures but to forge a new,
American culture. By an intermixture with our people,” President George
Washington told Vice President John ?.wmﬁm\ gmﬂgﬁm will ‘get .
assimilated to our customs, measures and laws: in a word, soon become one

I

people. . o
» A notable indicator today is the rate of intermarriage across ethnic lines,
across religious lines, even (increasingly) across racial lines.

Direct Quotation That Demonstrates Conceptual Power

“The erupton of ethnicity, is, I believe, a rather superficial enthusiasm
stirred by romantic ideologues on the one hand and by wnscrupulous con

men on the other.”

Avoiding Plagiarism |
ou employ sumumary, paraphrase, and quotation in an essay or a re-
MMmenﬂ Wmﬁmﬁ %oﬁ%ﬁswe mﬁw.ww Epwmmlmﬁﬂm-w mw.nmn%* to pass off ww,m .2on nm
others as your own. The temptation to plagiarize is one of the oldest crimes mE
academe but also an unfortunate by-product of the computer Hmﬂumﬁﬂo?. or
there are numerous opportunities for harried, enterprising, or—let's face it—
dishonest students to download bits of information or entire texts and appropri-
ate them without acknowledgment. At the same time, you should be aware that
there are niumerous Web sites and software programs ﬂ.wmm mboi.%oﬁ.. instruc-
tors to locate even the most inventive forms of HUHmm_mhmBIiﬁmE down to
words and phrases—and that when writing research papers, you may be H.mm
quired to attach all downloaded materials. Be Sm(.am..ﬁ College wmmnrﬂm trea
plagiarism as academic treason. Konmnﬂﬂ fail a course if you plagiarize, be mnml.
ded from college, and even expeiled. . o

e We will treat %mmmmnwmﬁ in greater detail in Chapter 3, ngr presents ﬁ%ﬂ.ﬁ
mation on writing research papers, but for now you can avoid plagiarism by
following these three basic rules:

» Cite (provide a reference for) all quoted, mgmﬁ.wmp or paraphrased Exg
" formation in your paper, unless that Eogmu.oﬂ is nogom&w understoed..
" (For example, you would not have to cite the information that two mwmﬁmm
flew into the World Trade Center on September 11, 2001, because it is com-
wledge. . .

. MHMM mw% Muumnwﬂmﬂwﬁ.mmmm or unique stylistic expressions that you derive
from another writer’s work. You might love a phrase by one of the famous
writers in this book—let's say E. B. White or Virginia Woolf—but m:.ﬁ .
writer invented it, it belongs to him or her, and you cannot employ it with-

s ledging the source. .

° @ﬂnﬂnﬂwﬁﬁo thﬁWﬁwNm and paraphrase material in your oWIL words,

Constantly check your language and sentence structure mmmubm.n. the

Reading and Analyzing Visual Texts

language and syntax in the source that you are :E.bm,. I %QE.,. words an
sentences are too close to the original, change them.

Finally, it is perfectly legitimate to ask your instructor or a tutor in your
lege’s writing center to look at your draft and render a verdict on any infor.

- Hion you have summarized, paraphrased, or quoted. Whether this material

been taken intentionally or unintentionally from another source is fmmate;
It is your responsibility to present honest written work. ’

- éés.grrm.noa\ § For an inferacfive tutorial on aveiding plagiarism, go fo:
-mhreader g Research > Avoiding Plagiarism

READING AND ANALYZING VISUAL TEXTS

In this new era of information technology, we seem to be immersed in a vis
. culture requiring us to contend with and think critically about the constant fl
of images we encounter. From advertising to film to video to the Internet,
must respond with increasing frequency not only to written but also ¢o vis
messages—images that typically are reinforced by verbal elements. Con
.quently, it is important to perceive the powerful linkages that exist in toda
culture between visual and verbal experience.

Irequently in courses in engineering, social science, computer science, -
hurnanities, fine arts, and elsewhere, you have to analyze and understand
sual elements that are embedded in texts. Textbooks increasingly promote vi .
als as frames of reference that help readers to comprehend and appreci.
information. Some visual elements—charts, tables, and graphs—are integral
an understanding of verbal texts. Other visuals—comic art, drawings, pho
graphs, paintings, advertisements—-offer contexts and occasions for enjoynu
and deeper understanding of the reading, writing, and thinking processes.’
sual images convey messages that often are as powerful as well-composed wi
ten texts. When they appear together, image and word are like French doo
both opening to reveal a world of heightened perception and understanding

When visual elements stand alone, as in painting and photography, they
ten make profound statements about human experience and frequently refl
certain persuasive purposes that are composed as skillfully as.an argumentati
essay. Consider, for example, the series that the great Spanish artist Francis
Goya painted, “The Disasters of War,” a powerful statement of humankine
penchant for the most grotesque and violent cruelties. In the late 20th centu
photographers of the Vietnam War, using a modern visual medium, simila .
captured the pain and suffering of armed conflict, as in Eddie Adams’s pote’
stills of the execution of a prisoner by the notorious chief of the Saigon natior
police, General Nguyen Ngoc Loan. In the framed sequence, the chief of poli
aims his pistol at the head of the prisoner, presses the trigger, and the viewer,
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THE WRITING PROCESS

Whether you have been provided an assignment by your instructor or devel-

oped your own topic, the various tools for ritical reading and analysis that you

have mastered should now equip you with the foundation for what is necessary

to embark on your own writing assignment. Essays are normally a three-part’
writing process. The three stages are termed prewriting, drafting, and revising.

To illuminate the writing process, we will examine strategies employed by sev-

eral student and professional writers, Eﬁﬁagm one student, Jamie Taylor, as

she read and responded to Schlesinger. But first we require an overview of the

writing process, startirig with the origins and development of a writer’s ideas.

Annie Dillard, one of today’s preeminent essayists, stresses the primacy of
the creative imagination in the writing process in the selection starting on page
58. Dillard uses the central metaphor of building a house to describe the act of
writing, but within her essay one can detect the three stages of the writing
process: prewriting (“The line of words is a miner’s pick, a woodcarver's gouge,
a surgeon’s probe. You wield it, and it digs a path you follow"), drafting ("You
fay down the words carefully, watching all the angles”), and revising (“The part
you must jettison is not only the best-written part; it is also, oddly, the part
which was to have been the very point”).

Think of the process of writing as a craft involving the planning, transcrib-
ing, polishing, and production of a text for an audience. In Old English, the
word craft signifies strength and power. By treating writing as a craft, you em-
power yourself to make the most complex compositional tasks manageable. By
thinking of the writing process habit of mind involving prewriting, writing, and
revision, you can create effective essays and documents.

Prewriting .
Prewriting, which you have already been engaged in as you have negotiated
the reading-writing connection, is the discovery, exploration, and planning
stage of the composing process. It is the stage in which you discover a reason to
write, select and narrow a subject, consider audience and purpose, and engage-
in preliminary writing activities designed to generate textual material. During
the prewriting process, you aze free to let ideas incubate, to let thoughts and
writing strategies ripen. You are free also to get in the mood to write, Ernest
Hemingway used to sharpen all his pencils as preparation for a day’s writing;
the French philosopher Voltaire soaked his feet in cold water to get the creative
juices Aowing. Professional writers understand the importance of prewriting ac-
tivities in the composing process, but college writers often undervalue or ignore

them completely.

Purpose and Audience Any writing situation requires you to make choices
and decisions about purpose, audience, planning, writing, revision, and trans-
mission of your text. Determining your purpose or goal—the reason why you

" Form Purpose
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are writing—at the outset of the composing process is one of the first steps. It
prevents you from expending useless energy on thinking that is ultimately
unimportant, misdirected, or unrelated to the problem because it forces you to
ask, What do I hope to obtain from this text? With a specific purpose in mind,
you start to anticipate the type of composing task ahead of you and fo identify
the problems that might be inherent in this task.

Traditionally, the main forms of writing—narration, description, exposition,
and argumentation—help to guide or mold your purpose.

Example

Narration To relate a sequence of events To tell about an accident

Description To provide a picture or produce To describe a moth

o an impression ‘
Exposition To explain, inform, analyze To compare two teachers
Argumentation To convince or persuade To oppose abortion

- Most writing actually combines more than one of these rhetorical modes or

moﬁ.bm\. but these basic categories help shape your text to a specific purpose.

Even as you determine your purpose, you must also create common
mnogﬂ between yourself and your audience. In fact, to define your audience is
to define part of your problem. Think of your audience as the readers of your
text. What do they know about the topic? How do they perceive you—your sta-
tus, expertise, credibility?

What do you know about their opinions and backgrounds? Are they likely
to agree or disagree with you? (This last question is especially important in ar-
gumentative writing, which will be discussed in the next chapter) By defining
your audience carefully, you can begin to tailor your text. Only by analyzing
your readership will you be able to appeal to an audience.

Freewriting and Brainstorming Two methods of getting in touch with what
you already know or believe are freewriting and brainstorming. Freewriting is
quite simple. Merely select a predetermined amount of time, say anywhere
.mHoE 5 to 15 minutes, and write down everything that you can think of regard-
Em.\%m mﬁ.zu%mn.ﬂ at hand. Don't worry about punctuation or grammar. This activ-
ity is Emﬁ% to get your cognitive wheels rolling. Brainstorming is a vaziant of
freewriting in which you jot down ideas and questions, often in numbered
form. If you find freewriting and brainstorming helpfu] as techniques, you will
Hu.uo@mg% find the length of time that suits you best. When you have finished, re-
view .ﬁ}mﬁ you have written. A well-known composition expert, Peter m:u,os‘
explains the value of fréewriting in the sélection starting on wmmm. 61. .E.L
mammﬂqwngm that Elbow describes can help any writer generate ideas, but
freewriting and brainstorming can also help writers respond to others’ ideas.
For example, examine the following freewriting and me?mﬂoH.EFm exercises by
a student, James Moore, which he wrote after reading an excerpt from
Schlesinger’s “The Cult of Ethnicity.” )
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Freewriting Sample

" This essa Y shows that the Author really) kenows hic history) besause he cites so many
historicol figures, places, and com quote word for word authorities that vack up his
Argument. He makes o great arglonent that Anerien’s strength isin its diversity
andl at the sane time Lts unity. | never thought of these two things as bebng abie to
complemens one onother | alwaps thought of thewt s belng separate. [t opens )
mindd £ & whole new way of thinking. One thing that would have strengthened his
avguiment, though is the {act that although he eriticizes people who wank to separate
themselves into subgroups, ne doesn't reallypmention thea by name. He's great whei
it comes to advancing his own argument but he seems to be o bit too general when he
comes to attroking the opposition. | wondd have Likeed it if he had mentioned by name
pesple who are undermining Awmerica's strengths and Listen D thelr own words.,

Brainstorming Sample

1. The author sojs that ldeological confiict ton/t such a big problem, but what
about the gap between rich and poor? Mayjbe if there were Less of a gorp, people
wouldwt Look for “false idols.” . :

2. Schlesinger seems to ve part of the white matnstrzam., Does this mean he is des—
tined wot to wnderstand fuily the reasons whyj people on the marging of soclety
get so tenepted to join “oults™? . .

3. He wses supporting pobnts very well but doesa't exactly) explain whyj udticul-
turalisn and “political correctness” are happening now i our society). Wwhat is
it about toray) that has opensd the door to these idens?

4. There are <o many veferences toplaces with ethnic tengions arownd the world, tt
would be great to study) one of them and see if they have any shiilarities to the
ownes that exist bw the United States.

5. He ceevas to be writing for o very educated audience. { wonder really if he can
veaci the “common, person” with this kind of sophisticated writing. | don't

know about most of the places he mentions. : ,

6. what's the solution? That could be the start of a tople for nuy paper. | don't think
the author offers any). .

 Let's consider the benefits these processes can have. First, you can comment
on the subject matter of the essay without censoring your thoughts. This pre-
pares you for the second reading by marshaling a more coherent idea of your

" own perspective. Freewxiting or brainstorming can be a tool that helps you un-
derstand how you can have something to contribute in the writer-reader “con-
versation” or helps you see a topic in a new way. For example, in the freewriting
example, the student discovered for himself the idea that the strength of Amer-
jcan society is a combination of commonality and diversity. Second, during the

brajnstorming process, you might come up with a potential .Emm for a response

 essay, as the student did in the example. :
. Now let us return to the prewriting process that Jamie Taylor followed.

Brainstorming Notes. ) : .
1. Schlesinger seems to be saying that marltloulturalism poses a danger beoause .

it threatens to orete ethnic dbvisiveness racher thow nealthy tdentifleation.
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2. This not only wadermines g now, but t
¢ . , put threatens the very dewocratic prinsi
wpon which the Lnited States was founded. ¢ o privetpies
3. e says Amerien must sek an gxgng
: \ ple for the rest of the world, which i
with racial and ethwnic strife.. : d i s tor
4. He belisves wnyar. there s a small group of tndividuals with a “hidden agenda’
”hm w__a wwm s:p@ to ereate this divisiveness. These individuals are self-centered
i Ave thelr oww bnterests at heart, not the interests of
et nterests of the people they
5. .D_en‘._ﬁSs\ ._u\w the essay was that it seemed vague. He didi’t mention anl names
or give specific examples. Only generalitics. Y
&. e suggests the "oattle” will ke won by ordinary citlzens; for example, he eites
the many intermarriages ocourring today,. . \
7 Althowgh he sees dangey ne Is ontimist L
\ ; tc becase he th i
strong nstitution. i . i femaeriey is

8. He writes from a position of autiorit L i :
. He eltes many histor
seenas very) well read. ? g rtortent fgures mnd ,
3. an sféow problenc | see in hig essay Ls that he seeras to lump everijone together
M” the same boat. He doeen't give enough credit to the average pevson to see
rougit the m\_o_.gs.snmm of false idols. You don't weed a Ph.b. to see the sillingss
of somany ideas Aoating zrownd put there. -
10. So many things to consider how choud
" wrmsmﬁw ould i foous neys essay??? what should be
12 Hon Weatl! Since | agree with his basic points, but find he doss't provide
mﬁnarﬁn@ and doesn't glve the average person enough eredit to see through the
Ms%ﬁs.mmm of \n_\&u _Mrngﬁp whil not use my persondl sbservatisns to write o ve-
povse paper Lin which | show just how reasondble we are in disthnauishi
s ) ) W
rhetorie from substance? ’ e e distinguishing e

Outlining In addition to this &ngﬁoﬂab.m\ Ms. Taylor also mmﬁmowmm a

scratch outline-—yet another iti ,
Prewriting strategy—t i :
stage of the composing process. & gy—to guide her into the drafting

Outline

L. "Sn_uon_spw.ros\" Swmmarize essay and thesis; provide counterthesis
. tndversity Life as 2 demonstration of “sthmic” devwocracies. .
Wl The enptiness and {alse promises of self-styled ethinic Leaders
v The rejestion of “home-grown” cults, .
V. Conclusion. .

. .Emaozwb Jamie HmMHoH employed brainstorming and a scratch outline to or-
WMMMM wwm MWMMMMW WM.%H No SEMdm her essay, not everyone uses these prewrit-

. 5. students need to go through a series of iviti
while others can dive into a first draft. Zm<mwmr&mmm\ &mnowammaﬁa%ym WMMMMMMW
mﬂm form mn.z. an essay includes a search for ideas, a willingness to discard ideas
Ew& strategies ﬁ.wmﬁ don’t work, an ability to look at old ideas in a fresh way, and
~ atalent for moving back and forth across a range of composing activities. %wa&%




26 - " Chapter1 Critical Thinking, Reading, and Writing

.. does that flash of insight or first draft produce the ideal flow of words resulting
in a well-written and well-ordered essay, . .

Professional writers have their own unique approaches to the composing
process. For example, Annie Dillard is a prolific keeper of journals, mHoH.D which
she extracts ideas for essays and books. She also jots down notes, often in rough
outline form. Here are some notes she jotted down, based on journal entries and
her essay “Death of a Moth.” .

Moth b candle: . : .

the poet—materials of worls, of bare earth at feet, sueked up, tra s.m?:iwq_\
subswimed to spirit, to aly to light

- the mystic—not through reason, but through enptingss

the martyr—virgin, sacrifice, death with meaning.

Her “moth essay,” as she calls it, evolved from journal entries, Qooﬁmm\ and sev-
eral drafts, and then fit into a much larger book that she was writing.

For more information an prewriting strategies, go to:
Writing > Prewriling

Drafting

Everyone approaches the entire composing process differently. There are, H..ESI
ever, certain basic principles for the drafting stage that you must consider.
These principles are discussed in the following sections.

Developing the Thesis Every essay requires a main idea or thesis that holds
all your information together. What you seek is not just any idea relevant to @.ﬁ
bulk of your topic, but the underlying idea that best expresses your purpose in
writing the essay. Your thesis is the controlling idea for the entire essay.

- The thesis requires you to take a stand on your topic. It is your reason for
wanting to inform or persuade an audience. The noted teacher and scholar
Sheridan Baker has expressed nicely this need to take a stand or assume an an-
gle of interpretation: “When you have something to say about cats, you rm<m
found your underlying idea. You have something to fight about: ﬁo» just ‘Cats,
but ‘The cat is really man’s best friend.”” Not all thesis statements involve argu-
ments or fights. Nevertheless, you cannot have a thesis unless you have some-
thing to demenstrate or prove. . .

The thesis statement, which normally appears as a single sentence near the
beginning of your essay, serves five important functions:

» Tt introduces the topic to.the reader.
» It limits the topic to a single idea.
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* It expresses your approach to the topic—the opinion, attitude, or outlook
that creates your spectal angle of interpretation for the topic.

* It may provide the reader with hints about the way the essay will develop. '

* It should arouse the reader’s interest by revealing your originality and
your honest commitment to the topic.

Here is a typical thesis statement by a student:

" The automsbile—america’s metallic vonster—akes up buportint public spaee,
pollutes the eavivowment, and makes people lazy, nude, andl overweight.

In this thesis, the writer has staked out a position, limited the topic, and given
the reader some idea of how the essay actually will develop. -

Your thesis cannot always be captured in a single sentence. Indeed, profes-
sional writers often offer an implied or unstated thesis or articulate a thesis state-
ment that permeates an entire paragraph. Basically, you should ask if a thesis
hooks you. Do you find it provocative? Do you know where the author is com-

*-ing from? Does the author offer a map for the entire essay? These are some of the
issues that you should consider as you compose your own thesis sentences.

- www.mhhe.com/ .. For more information on developing a thesis, go fo:
R D VR wiiting > Thesis

' Writing Introductory Paragraphs Your introduction should be like a door

opening into the world of your essay. A good introduction entices readers into
this world by arousing their curiosity about the topic and thesis with carefully -
chosen material and through a variety of techniques. The introduction, nor--
mally a single, short paragraph composed of a few sentences, serves several im-
portant functions:

* It introduces the topic.

* It states the writer’s attitude toward the subject, normally in the form of &
thesis statement.

* It offers readers a guide to the essay. ]

* It draws readérs into the topic through a variety of techniques.

A solid infroduction informs, orients, interests, and engages the audience.
“Beginnings,” wrote the English novelist George Eliot, “are always trouble-
some.” Getting the introduction just right takes effort, considerable powers of
invention, and often several revisions. Fortunately, there are special strategies
that make effective introductions possible:

* Usea mﬂgmn.n..nymnmmnmaoﬁl?mmwm format. Present the essay’s general sub-
. ject, clazify and explain the topic briefly, and then present your attitude
toward the topic in a thesis statement.
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« Offer a brief story or incident that sets the stage for your topic and frames
your thesis. B o o

» Start with a shocking, controversial, or intriguing opimion.

e Begin with a comparison or contrast. . . .

. Gmm a quotation or reference to clarify and illustrate your Smﬁ.mﬁﬂ thesis.

* Agk a question or series of questions directed toward establishing your
thesis.

‘e Offer several relevant examples to support your mﬁmmﬁm. o
» Begin with a vivid description that supports your main idea.
« Cite a statistic or provide dafa.

e Correct a false assumption.

tegies should introduce your topic and state mﬁ. thesis.of the
mmmmwwmquwmmmrmoﬂm mm relatively brief and should &Hm.nn the reader into the wn&%
of the essay. Finally, they should reveal your perspective and your ﬁo%m or <oﬁﬂmm
In each introductory paragraph, the reader—your mcnrmﬁniﬂoﬁ sense tha
you are prepared to address your topic in an honest and revealing manner.

For more information on wriing infroductory paragraphs, go
| fo: : :
Writing > Infroductions

Writing Body Paragraphs The body is the Bﬁ&mmm the essay. dmcmbwm .&m
. body consists of a series of paragraphs whose purpose is to mmm_m&w UMUEH. rea M.”.qm
expectations about the topic and thesis you presented in the Eqﬂm .ﬁ.nﬂMﬁ.mmHm
body of an essay gives substance, stability, mﬁ%&mﬁm H mﬁ%m.mm ésis. It o
ils, explanations, and claims supporting you ea. -
mmnﬁmWMMWmMmHmmeﬁrm reflect your ability to .nE.Em critically, Homynmuwm mbm MMMH
fully about your topic. They are self-conscious units of expression w. %mm HM e
' tations signal a new main point {or topic sentence) or unified and coheren it
of thought. The contour created by the series of ,Uc&m Humammnmm&m ﬂ.ﬂﬁ%oﬂ -
sign grows organically from the rhetorical or composing mﬁmﬁmmﬁmm a .nw.uﬁ <
lect. As the English critic Herbert Read states in mxwhmmx Prose Style, >.m. oug i
takes shape in the mind, it takes 2 shape. . .. There is about m.owm 3@9@@ ” %HHT
sual actuality. It exactly reproduces what we should Bmﬁm%rcﬂn yc ! e n
tour of our thought. . . . The paragraph is the perception of mzﬂ con oMHoE,
| shape.” In other words, we see in the shape of an essay the s mHquo our
thoughts. The contour created by the series of body paragraphs proceeds o

rally from the material you include and the main point that you use to frame.

this material in each paragraph. B .
Fffective paragraph development depends on your WAUEQ tocreatea :EM Mm

thought that is unified and coherent, and that presents ideas ﬂ_mﬂ mmmmr out m

topic sentence or controlling idea for the paragraph, thereby informing or con
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vincing the reader. To achieve a sense of completeness as you develop bod:
paragraphs, be sure to have enough topic sentences and sufficient examples o
evidence for each key idea. Cellege writers often have problems writing com
plete essays with adequately developed body paragraphs. Remember that topi
sentences are relatively general ideas. Your primary task is to make readers un
derstand what those ideas mean or why they are important. Your secondar
task is to keep readers interested in those central thoughts. The only way to ac.

complish these two related goals is by explaining the central ideas through var
ious kinds of evidence or support.

Strategies for Development = Different topics and para graphs lend themselve:
to different types of development. These types of rhetorical approaches are es
sentially special writing and reasoning strategies designed to support your crit
ical evaluation of a topic or hypothesis. Among the major rhetorical approache:
are description, narration, illustration, process analysis, comparison and con
trast, causal analysis, definition, classification, and argumentation. Each strat-
‘egy might very well serve as your dominant approach to a topic. On the othe
hand, your essay might reflect a variety of methods. Remember, however, thai
any blending of rhetorical strategies should not be a random sampling of ap-
proaches but should all contribute to your overall point.

Description Good descriptive writing is often your best tool for explain-

ing your observations about objects, people, scenes, and events. Simply, de-

scription is the creation of a picture using words. It is the translation of what the
writer sees into what the writer wants the reader to imagine. Description has
many applications in academic courses. For example, for a psychology course,
you might need to describe the behavior of an autistic child. At an archeological
dig or site, you might need to indicate accurately how a section of the excavated
area looks. In a botany course, you might need to describe in detail a particular
Plaiit.
Effective description depends on several characteristics:

-H»now.:wm%mﬂmwmﬂmqoﬁmwwﬂmmmmEmﬂmﬁwm&wooﬁa<mmwocmmmmmmm“ mmmrv
hearing, touch, smell, and taste. :

* It selects and organizes details carefully in a clearly identifiable spatial
ordering—left to right, top to bottom, near to far, and so forth.

* It creates a dominant impression, a special mood or feeling.

* It is objective or subjective depending on the writer’s purpose, the de-
mands of an assignment, or the expectations of an audjence.

In the following paragraph from her book Spanish Harlem, Patricia Cayo Sex-
ton captures the sights, sounds, and rhythms of life in New York's East Harlem:

Later, when the children retarn from school, the sidewalks and streets will
jump with activity. Clusters of men, sitting on orange crates on the sidewalks,
will play checkers or cards. The women will sit on the stoop, arms folded, and
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watch the young at play; and the young men, flexing their muscles, will look
for some adventure, Vendors, ringing their bells, will hawk hot dogs, orange
drinks, ice cream; and the caressing but often jarring noise of honking horns,
music, children’s games, and casual guatrels, whistles, singing, will go on late
into the night. When you are in it you don’t notice the noise, but when you
stand away and listen to a taped conversation, the sound suddenly appears as
a background roar. This loud stimulation of the senses may produce some of
the emotionalism of the poor. :

: Narration Telling stories—or narration—is a basic pattern of organizing
your thoughts. You employ narration on a daily basis—to tell what happened at
work, in the cafeteria, or on Saturday night. Narration is also essential to many
forms of academic writing ranging from history, to sociclogy, 1o science. When
planning and writing narration, keep in mind the following guidelines: .

« Present the events of your narration in a logical and coherent order. Make
certain that you link events through the use of appropriate transitional
words. ‘

"» Select the narrative details carefully in order to suit the purpose of the es-
say. Narrate only those aspects of the event that serve to illustrate and
support your thesis. ‘

» Choose a point of view and perspective suitable for your topic and audi-
ence. Narrative point of view may be ejther first or third person. A first-
person narrative is suitable for stories about yourself. A third-person
narrative (he, she, it, they) conveys stories about others. The narrative per-

 spective you use depends on your audience and purpose. Obviously, you
would use a different perspective and tone in narrating a laboratory ex-
periment than you would narrating a soccer match you participated in.

« Dialogue, if appropriate fo your topic, may add realism and interest to
your narrative, - :

» Limit the scope of the event you are narrating and bring it to a suitable
conclusion or climax. . :

When narration is used for informational or expository purposes, the story
makes a point, illustrates a principle, or explains something. In other words, in
expository narration, the event tends to serve as evidence in support of your

thesis. .
- Here is a sample student paragraph based on narration:

Like most litile girls 1 thiought it would be very grown up to get my hair done in a
beauty parlor instead of by my mother or older sister. For more than & month | cried and

badgered my famity. Finally, after hearing enough of my whining, my mother gave in and

made an appointment for me. At the beauty parior, | sat with my mother and a few older
* women, naively waiting for my transformation Into another Shirley Temple. Finally the
hairdresser placed me in & chair and began 10 chop a mass of hair onto the floor and
then subject me 1o a burning sensation as rollers wound my remaining hair tight. The re-
" sult was a classic. example of the overworked permanent. At home later that day, | tried
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washing and ﬂm.s.mm:_:m my hair to remove the tangled mess. It took a week until | wouid
see anyone without & scarf or hat over my head and a month before | could look at
someone without feeling that they were making fun of me the minute | tumned my back
In a way |'feel that such a frultless journey to the hairdresser actually helped me m_o:u
the Bmﬂ. to adulthood since it was a perfect example of a disappointment that only time
and paftience, rather than tantrums and senseiess worrying, can overcome.

et N mﬁ.mmo.b answers m.—m. question, What happened? It can be used to tell real or
cHonal mﬁoﬁmm‘ to relate historical events, to present personal experience, to sup-
port an analysis of events. It has broad utility in college as a critical writing skilt.

Illystration To make your p

n : paragraph or essay complete—without

Humm,&ﬁm\ repetition, or @Hmwmmmwoﬁ|¢m sure fo have sufficient meBmHmm or illus-

frations to support key ideas. Different topics and paragraphs lend themselves
to different types of examples or supporting evidence. Here are some types of

' illustration that will help you write well-developed paragraphs and essays:

Mmmw The Supreme Court ordered the desegregation of public schools in

Statistic: A majority of schools in San Diego that were
L once 90
are now almost 45 percent white. ® percent black

maﬁu:ﬁmm. OH._. T m Hﬁm succe Hw_,_nm tion mmmOH tisits
€ exam Hm ot t S8 OH mm.H._. UMm 0'5 Taco.
m m

m Nm_ MQ:_NN m.un“m“_ HN:DN. H m.ﬁmeFQmQ ._nWﬂm memc OOHmeU. ﬂmﬁmH Q_,me— Hu _.m.mu_.m—n D.w_.OOH
m Om m

Quotation: According to the Phi Delta Naﬁun:\ “On the first day of Los

Angeles _n_mﬁo&.mmmmmHmmmﬁ.onHuH,omHmE.wuocomoy
| \ \ H m ﬂ m
40,000 were not on the bus.” . total of

Process: With the magnet concept, a school first creates a special theme and
emphasis for its curriculum. Then, it. ...

Ooxﬁaamﬁ and Contrast: By contrast, when Los Angeles announced its
forced busing plan, an estimated 15.1 percent of the white population
moved out of the system into private schools. . .

Case Study: w.mnam\ an ejghth-grader, had seen very few black mHmmﬁm at
the Math-Science Center prior to the implementation of San Diego’s
desegregation plan. . ..

.Eﬁmﬁmsoam develop your paragraph beyond the topic sentence. Such illus-
trations or examples may be short or extended. However, to make sure that
your paragraphs are complete and properly developed, watch out for weak or
woo%% presented illustrations. For every main idea or topic sentence in a para-
graph, use specific supporting evidence that sufficiently proves or amplifies
your point. If you do not have the right evidence in the proper amount, your
paragraph and essay will be underdeveloped, as in the following case: 7

1




32 " . Chapter 1 Critical Thinking, Reading, and Writing

The concept of choice does seem to appeal to students. On the first day of San
Diege’s new plan, the only people who were absent from the programs who had volun-
teered were those whao were sick. -

This two-sentence paragraph has promise but does not follow through with the
main idea adequately. The concept at the heart of the topic sentence is clearer
and more complete in the revised version: :

The concept of choice does seem 1o appeal io San Diego’s parénts and students.

On the first day of San Diego's new plan, the only people who were absent from the pro-

- gram who had volunteered wers those who were sick. In contrast, on the first day of L.os

Angeles’s mandatory desegregation program, 17,700 out of the total of 40,000 were not

on the bus, according to the Phi Delta Kappan. Moreover, when Los Angeles announced

its busing plan, an estimated 15.1 percent of the white population moved out of the dis-
trict or into a private school. In San Diego, there was virtually no "white flight.”

In the revision, the student chose to use contrasting evidence, highly specific in
nature, to provide adequate support for the topic sentence. Other details and il-
lustrative strategies might have been selected. In selecting illustrative material,
you shoutd always ask: Are there other examples that are more lively, specific,
concrete, revealing, or interesting? It is not enough to just present examples. II-
lustration should be as effective as possible. . B

Process Analysis When you describe how something works, how some-
thing is assembled, how something is done, or how something happens, you are
explaining or analyzing a process. The complexity of your explanation will de-
pend on how complex the process itself is, how detailed you want your expla-
nation ko be, and what you want your audience to be able to do or understand
as a result of reading your explanation. Are you providing relatively simple

" how-to-do-it instructions for a relatively simple task, or are you attempting to
explain a complicated laboratory experiment or computer program? The expla-
nation of a process can make demands on your analytical and problem-solving
abilities because you have to break down operations into component parts and
actions. Process analysis always involves the systematic presentation of step-by-

‘step or stage-by-stage procedures. You must show how the steps or parts in a.

process lead to its completion or resolution. ,

The explanation of processes is relevant to many college courses. Such top-
ics as the stages of economic growth, Hobbes's view of the evolution of the
state, the origins of the city, the development of the English lyric, the phenome-
non of photosynthesis, and the history of abstract art could benefit from process
analysis. Often process analysis can be combined with other writing strategies
or even be subordinated to a more dominant writing strategy like narration, to
which it bears a certain resernblance. : :

As with all other forms of mature and effective writing, you must assess
your audience when writing process papers. You must decide whether you pri-

marily want to inform or to give directions. When you give directions, you nor- -
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mally can assume that your audience wants to learn to do what you tell them
m.voﬁ. If your primary purpose is to inform, you must assess the degree of in-
terest of general readers and approach your subject from an objective perspec-
tive. Remember that there are natural, physical, mechanical, H&S...ﬁm.r mental,
”E,,ﬂ Emﬁ.oﬂnmm types of processes. Certain topics might cut across these types, yet
in each instance, your purpose is to direct the reader in how to do something or
‘to inform the reader about the nature of the process.
Your analysis of a process can occur at paragraph level or it can contro] the
development of an entire essay. Note how Laurence J. Peter, author of the famous
book The Peter Prescription, uses process to structure the following paragraph:

If you are inexperienced in relaxation techniques, begin by m#mmm ina com-
fortable chair with your feet on the floor and your hands resting easily in your
lap. Close your eyes and breathe evenly, deeply, and gently. As you exhale each -
E.mmﬂ let your body become more relaxed. Starting with cne hapd direct your
attention to one part of your body at a ime. Close your fist and tighten the mus--
dles of your forearm. Feel the sensation of tension in your muscles. Relax your
hand and let your forearm and hand become completely Himp. Direct all your af-
tention to the sensation of relaxation as you continue to let all tension leave your.
hand and arm. Continue this practice once or several times each day, relaxing
your other hand and arm, your legs, back, abdomen, chest, neck, face, and scalp.
When you have this mastered and can relax completely; turn your thoughts to
mnmﬂmm.o_m natural tranquility from your past. Stay with your inner self as long as
you wish, whether thinking of nothing or visualizing only the loveliest of im-
ages. Oftent you will become completely unaware of your surrouznidings. When
you open your eyes you will find yourself refreshed in mind and body. .

meamH establishes his relationship and his purpose with his audience in the very
first sentence, and then offers step-by-step procedures that move readers to-
ward a full understanding of the process. Remember that you are the expert

- when writing about a process, and that you have to think carefully about the

degree of knowledge that your audience shares.
To develop a process paper, follow these guidelines:

* Select an appropriate topic.
* Decide whether your primary purpose is to direct or explain.
. Umnmd.mﬂ.hm the knowledge gap between you and your audience.
* Explain necessary equipment or define special terms.
* Organize paragraphs in a complete sequence of steps.
* Explain each step clearly and completely.
_* State results or outcomes.

. Z.Eﬂmwozm subjects lend themselves to process analysis. You must decide,
mmﬁ.mﬁmﬁ% for a particular course, which topic is most appropriate and which
topic you know or want to learn about the most.

Qoﬁﬁnﬁ.m..ua. and Contrast Comparison-and contrast is an analytical
method organizing thought to show similarities and differences between two
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persons, places, things, or ideas. OoE@mﬂﬂm and contrasting nwgwwaswwmm%ww ﬂwﬁ
us. If, for example, you must decide on which nm.s.&mmg ﬂ.u vote fo WME might
compare the party affiliations, records, and positions on issues 0 » candi
dates to find the one that best meets your expectations. Comparison a

- trast serves three useful purposes in writing:

1. To evaluate the relative worth or performance of two things by comparing
them point-for-point. o B ) . .
2 To Faﬂmmmm understanding of two familiar things by exploring them for sig:
ificant similarities and differences.”’ o ) B
3. MM explain something unfamiliar by comparing it with something familiar.

izali ison-and- t wmnmmumwrm and essays is
The organization of comparison-and contras is
fairly mﬁmﬁmﬁmmm and somewhat more prescribed than odf..rma Bmﬁwoa..m of SMM-
ing. The following are some basic guidelines for preparing comparison-and-
{ papers. o ]
ooﬂﬂwwmwﬂ%m foremost, limit your comparison to only two m.&u_mnﬁ S..oﬂ.ﬂ here
on we'll refer to them as A and B). If you attempt to work with more, M_ME H.WW
find your writing becomes confused. Subjects A and B should be from e s ©
categoty of things. You would do better, for example, to ncu.%wum_ .F,SH,M MWMM.,MH
i j iani d Dixieland jazz as a whole. ’
nists than to compare a jazz planist and DU : -
Mamﬁw needs to be a purpose for your comparison. Unless you mxHuHm:nw. %oﬂ.u.m Mwﬂ‘
pose, the comparison, which might otherwise be structurally sound, will
tely seem meaningless. ,
. MWm organization of comparison-and-contrast papers m.mbmﬂm&w. Mo%mﬂéw mdmm .
basic patterns, or methods: the block method and the alternating method. The blo

method presents all material on subject A and then all material on subject B.

i for both subjects. The
ith the block method, each subtopic must be the same . _ :
MWMW%WB@ method presents all the material on each subtopic Emmmﬂmﬁ mdm:m‘
- ing these subtopics in an AB, AB, AB pattern. E,&oﬁmmﬂ Emwmpm o Wmumlwww%
i i bably the best choice for most essa
. fast rule, the alternating method is pxro 1
i i hod. Unless you are an ex
¢ d the standard pitfalls of the block met . ¥¢ -
o%w%swmwdmﬂﬁmﬁ using the block method can lead to an insufficiently ...Wﬂ&
Wﬁma paper, with some subtopics receiving more attention mpmu.ﬁ OMMMMH ,Unm““
also lead to a paper that seems like two mm@ﬂ%ﬁnﬂ, mmwﬂ%mwsmm MM”W o <<rmm mwmﬂ
i te unk abou .
subject A followed by a second &mn.ogmn e o ondenty
ing the block or alternating method, fo ow throug y
wwo%ﬂwww MM.MW@ clearly the main thesis or reason for mm.ﬂmwrmwn.ﬂm the compari
son, mﬁm providing clear transitions as you move from idea to HMMmm.E .
\Ooﬁmﬁma the following Humwm_mamﬁF written by a student, Jo n:

The story of Noah and the Great Flood is u_.o,umvz ﬁ:ﬂ best _.SoMM MMJ_\%W M%%n_v%m
ini i there are several other accou
in the Mesopotarnian Valiey. However, Seve o e otiapiorh
i inapishtim, as told by Gilgamesh, is
valiey. Of these, the Akkadian story of c : Gilgarnest ”
ﬁmﬁmmgmﬂ due to its similarities to the biblical story of Noah. Utnapishtim is a king w

is forewamad of the coming of a great flood. He is advised to build an ark and does sa.
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After many days the waters recede and Utnapishtim exits the ark and is turned into a god.
The stories of Noah and Utnapishtim bear & siriking resemblance in several parts: a god
or gods cause a flood to punish men and women; afks, of certain dimensions, are built;
animals are taken on board:; birds are released to find land; and the arks come to rest on

© mountains. These parallels are so striking that many think the two to be the same tale.

Given the design of this paragraph, we can assume that the student could de-
‘velop body paragraphs that deal in detail with each of the key resemblances in
the order they are mentioned: the coming of the flood, the building of the ark,
the animals taken on board, the release of the birds, and the Iodging of both arks
on the mountaintop. By employing the alternating method, the student con-

structs a well-organized comparative framewaork for his analysis of the story of
Noah and the story of Gilgamesh.

Causal Analysis Frequently in college writing you must explain the
causes or effects of some event, situation, or phenomenon. Thig type of investi-
. gation is texmed causal analysis. When you analyze something, you divide it into
its logical parts or processes for the purpose of close examination. Thus phe-
nomena as diverse as divorce in America, the Civil War, carcinogens in asbestos,
the death of Martin Luther King Jr., or the eruption of Mount St. Felens can be
analyzed in terms of their causes and effects,

Cause-and-effect relationships are part of everyday thinking and living,
Why did you select the college you now attend? Why did you stop dating
Freddy or Barbara, and what effect has this decision had on your life? Why did
the football team lose five straight games? You need causal analysis to explain
why something occurred, to predict what will oceur, and to make informed
&uomn.mm based on your perceptions. With causal analysis, you cannot simply tell
a story, summarize an event, or describe an object or phenomenon. Instead, you
must explain the why and what of a topic. The analysis of causes seeks to explain
why a particular condition occurred. The analysis of effects seeks to explain
what the consequences or results were, are, or will be. :

Causal reasoning is common to writing in many disciplines: history, eco-
nomics, politics, sociclogy, literature, science, education, and business, to list a
few. Some essays and reports focus on causes, others on effects, still others o
both causes and effects. Sometimes even the simplest sort of causal reasoning
based on personal experience does not admit to the complete separation of
causes and effects but depends instead on recognition that causes and effects
are interdependent. For example, the following paragraph from a student’s so-
ciology paper focuses on a cause-and-effect relationship:

My parents came to New York with the dream of saving enough money to retum to
Puerto-Rico and buy a home with some land and fruit trees, Many Puerto Ricans, trou-.
bled by the probiem of life on the island, find no reliefin rigration to New York City. They
remain poor, stay in the barrio, are urable to cope with American sacisty and way of lite,
and experience the destruction of their traditionally close family life. My parenis were for-
tunate. After spending most of their lives working hard, they saved anough to return to
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the island. Today they tend their orange, lemon, banana, and plantain irees in an area of
Puerto Rico called “El Paraiso.” It took them most of a lifetime to find their paradise~—in

thelr own backyard.

Here the writer blends personal experience with a more objective analysis of
causes and effects, presenting the main cause-effect relationship in the first sen-
tence, analyzing typical effects, providing an exception to this conventional
effect, and describing the result. .

There are times when you will want to focus exclusively on causes or on ef-
fects. For example, in a history course the topic might be to analyze why World
War Tl occurred. :

It is popularly accepted that Hitler was the major cauee of World War [I, but the uiti-
mate causes go much deeper than one personality. There were long-standing German
grievances against reparations levied on the nation following its defeat in World War 1.
Moreaover, there were severe economic strains that caused reseniment among the Ger-
man people. Compounding these problems was the French and English reluctance to
work out a sound disarmament policy and American noninvolvement in the matter.
Finally, there was the European fear that Communism was a much.greater danger than
National Socialism. All these factors contributed to the outbreak of World War 1.

Note that in his attempt to explain fully the causes of an event, the writer goes
beyond immediate causes, that is, the most evident cavises that trigger the event
being analyzed. He tries to identify the ultimate causes, the deep-rooted reasons
that completely explain the problém. In order to present a sound analysis of a

problem, you need to be able to trace events logically to their underlying ori--

gins. Similarly, you have to engage in strategic thinking about immediate and
ultimate effects in order to explain fully an event’s resulfs. -

Writing about cause-and-effect relationships demands sound critical think-
ing skills with attention to logic and thoreugh preparation for the demands of
the assignment. To write effective and logical essays of causal analysis, follow
these guidelines: .

» Be honest, objective, and reasonable when establishing your thesis. As a
critical thinker, you have to avoid prejudices and logical fallacies, including
unsupportable claims, broad generalizations and cverstatements, and false
relationships. (For a discussion of logical fallacies, see pages 122-124.)

» Distinguish between causes and effects, and decide whether you plan to
focus on causes, effects, or both. As a prewriting strategy, draw up a list of
causes and a corresponding list of effects. You can then organize your pa-

- per around the central causes and effects.

» Distinguish clearly between immediate and ultimate causes and effects.
Explore those causes and effects that best serve the purpose of your paper

and your audience’s expectations. .

e Provide evidence. Do not rely on simple assertions. Statistics and testi-
mony from reliable authorities are especially effective types of evidence to

support your analysis. . i
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* Try to establish links between causes or effects. Seek a logical sequence of
related elements, a chain of causality that helps readers understand the to-
tality of your topic. - _

. Ultimately m-mwm are many ways to write about causes and effects, depend-
ing on whether you are looking for explanations, reasons, consequences, con-
nections, results, or any combination of these elements. .

Definition Concepts or general ideas often require careful definition if
readers are to make sense of them or make inteiligent decisions. Could you dis-
cuss supply and demand in economic theory without knowing the concept of
the invisible hand? And isn't it best to know what a political conservative actu-
ally believes in before casting your vote? Concepts form the core of any disci-
pling, line of inquiry, or problem. Because concepts are abstract, they may mean
different things to different readers. In'order to make ourselves understood, we
must be able to specify their meaning in a particular context.

There are three types of definition. The simple lexical definition, or dictio-
nary definition, is useful when briefly identifying concrete, commonplace, or
uncontroversial terms for the reader. Many places, persons, and things can be
defined in this manner. The extended definition is an explanation that might in-
volve a paragraph or an entire essay. It is frequently used for abstract, complex,
or confroversial terms. The third form of definition is the stipulative definition,
in which you offer a special definition of a term or set limitations on your use of
the term. A solid definition, whether it is lexical, extended, or stipulative, in-
volves describing the essential nature and characteristics of a concept that dis-
tinguish it from related ideas. :

Consider the following paragraph by a.student, Geeta Berrera:

. The degree of loneliness that we feel can range from the mild or temporary case to
& severe state which may eventually lead to depression or other psychological disorders.
Being able fo recognize the signs and signals of loneliness may helpyou to avoid it in the
future. Do you find yourself unable to eommunicate with others? If so, you might be

“lonely. Do you find it difficult to put your faith in other human beings? If so, then you are

setfing up a situation that may be conducive to loneliness because you are preventing
<o:am_w from becoming too close to anather person. Do youl find yourself spending uamﬁ
m.:mo::ﬁ of ime alons on a regular basis? Do you find that you are never invited to par-
ties or other social events? Are you unable to love or care for another human being be-
cause you are Eﬂ,qmma of permanent responsihbiliies and commitments? These are all
m_msw.mza signals of either [oneliness or situations that may eventually lead to loneliness,
Loneliness is the feeling of sadness or grisf experienced by a person at the realization

" that he or she lacks the companionship of other people.

Notice how the student introduces and emphasizes the central concept—
Hobmw..bmmmlnwmﬁ is defined in this paragraph. She adds to the definition through
a series of questions and answers-—a strategy that permits her to analyze the
qualities or manifestations of the concept. These symptoms serve as examples
that reveal what is distinctive or representative about the condition of loneliness.




38 , . Chapter 1 Critical Thinking, Reading, and Writing

Definition can be used for several purposes. [t may explain a difficult con-
cept like phenomenology or a little-known activity like cricket. Definition can
be used to identify and illustrate the special nature of a person, object, or ab-
stract idea. - ‘

Classification Classification is a mode of critical thinking and writing
based on the division of a concept into groups and subgroups, and the examni-
nation of important elements within these groups. We have generalized ideas of
classes of objects that help us organize and thereby understand the world,
Many of these concepis lend themseives to classification. You think and talk fre-
quently about types of college teachers, types of cars, types of boyfriends or
girlfriends, types of movies or music. When registering for courses, you know
that English is in the humanities, psychology in the social sciences, geology in
the physical sciences; you select these courses on the basis of consistent classifi-
cation principles, perhaps distribution requirements or the.demands of your
major. What you are doing is thinking about concepts within a class, sorting out
and organizing information, and often evaluating possible alternatives. Classi-
fication, in short, is a basic mode of critical thought. -

As a pattern of writing, classification enables you to make sense of large
and potentially complex concepts. You divide a concept into groups and sub-
groups, and you classify elements within categories. Assume, for instance, that
your politics professor asks for an analysis of the branches of the American fed-
eral government. You divide the federal government into the executive, legisla-
tive, and judicial branches, and, depending on your purpose, you subdivide
even further into departments, agencies, and so forth. Then, according to some
consistent principle or thesis—let's say a critical look at the erosion of the divi-

sion of powers—you develop information for each category reflecting common -

characteristics. Essentially, if you classify in a rigorous and logical way, you sort
out for analysis the parts and ideas within a scheme, progressing from general
to specific in your treatment of the topic. ,

In developing a classification essay, you also have to determine the &\mwmﬁ.

of classification that works best for the demands of the assignment. The system
you select would depend to an extent on your reader’s expectations and the na-
ture of the subject. Imagine that you have been asked to write an essay on sports
by a physioclogy teacher, a psychology teacher, or a sociology teacher, Your sys-
temn might be types of sports injuries for the physiclogy proiessor, behavior pat-
terns of tennis players for your psychology professor, or ievels of violence and
aggression in team sports for your sociology professor. For a broad concept like
sports, there are many possible classificatory systems depending on the pur-
pose of your paper. _ .
Although several classification and division strategies might be appropriate

- for any given concept, the following guidelines should be reviewed and applied

for any clagsification essay:
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* Think about the controlling principle for your classification. Why are you
classifying the concept? What is the significance? Create a thesis statement
that gives your reader a clear perspective on your classification scheme.

* Divide the subject into major categories and subdivide categories consis-
tently. Make cerfain that you isolate all important categories and that these
categories do not overlap excessively.

* Arrange the classification scheme in an effective, emphatic order—
chronological, spatial, in order of importance, or from simple to complex.

* Present and analyze each category in a clear sequence, proceeding through
the categories until the classification scheme is complete,

* Define or explain any difficult concepts within each category, providing
relevant details and evidence.

» Combine classification with other appropriate writing strategies—compar-

‘ison and contrast, process analysis, definition, and so forth.

Examine the following student paragraph:

To many people, fishing Is finding a “fishy-looking” spot, tossing a hooked worm into
the water, and hoping that a hungry fish just happens ic be nearby. Anyone who has
used this haphazard method can- atiest to the fact that fallures usually outnumber suc-
cesses. The problem with the “bait and wait” method is that it is very limited. The bait has
less chance of encountering a fish than it would if it were presented in difterent areas of
water. A'more intelligent approach to fishing is to use the knowledge that at any given
moment fish can be in three parts of a lake. Assuming that a lake has fish, anglers wili
find them on the surface, in the middle, or on the bottom of the lake. Fishing each of
these areas invoives the use of a separate technique. By fishing the surface, fishing the
middle, or fishing the bottom, you greatly incréase the chances of catching a fish.

This example is the student’s introductory paragraph to a classification essay
that blends description, process analysis, comparison and contrast, and the use
of evidence to excellent effect. From the outset, however, the reader knows that
this will be a classification essay: .

Argumentation Argumentation is a form of critical thinking in which you
try to convince an audience to accept your position on a topic or persuade mem-
bers of this andierice to act in a certain way. In a sense, everything is an argu-
ment, for much of what you read and write, see and hear, is designed to elicit a
desired response. Whether reading texts, viewing various media forms, or lis-
tening to the spoken word (especially of politicians}, you know that just about
anything is potentially debatable. . .

Argumentation in writing, however, goes beyond ordinary disagreements.
With an argumentative essay, your purpose is to convince or persuade readers
in a logical, reasonable, and appealing way. In other words, with formal argu-
mentation you must distinguish mere personal opinion from opinions based on
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reasons derived from solid evidence. An argumentative essay has special
features and even step-by-step processes that will be treated in greater detail in
" the next chapter. For now, it is worth noting that solid argumentative writing
can combine many of the forms and purposes that have been discussed in this

chapter. Your understanding of such forms and purposes of discourse as narra- .

tion, illustration, analysis, and comparison and contrast and the ways these
strategies can combine in powerful ways will help you compose solid argumen-
tative essays. . -

' Above all, with argumentation’ you must develop what Virginia Woolf
called “some Ferce attachment to an idea.” Once you commit yourself to a
viewpaint on a topic or issue, you will find it easy to bring an argumentative
edge to your writing. Consider the following excerpt from a well-known essay
by Caroline Bird that begins with the provocative title “College Is a Waste of

Time and Money”: :

A great majority of our 9 million college students are in school not because’
they want to be or because they want to learn. They are there because it has be- .
come the thing to do or because college is a pleasant place to be; because it's the
only way they can get parents or taxpayers to suppert them without working at
a job they don't like; because Mother wanted them to go, or some other reason
entirely frrelevant to the course of studies for which college is supposedly

organized.

Clearly Bird’s claim has that argumentative edge you encounter in essays de-
signed to convince readers of a particular viewpoint or position on an issue. Do
you agree or disagree with Bird’s claim? How would you'respond to her asser-
tions? What evidence would you provide to support your own claim?

Argumentation is a powerful way to tap into the aspirations, values, and
conduct of your audience. It makes demands on readers and writers to do
something, believe something, or even become moBmvom%.&mmﬂmﬂw|Hm¢ ssaya
" more tolerant person or a more active citizen. True, argument can provoke con-
flict, but it can also resolve it. In.fact, many experts today emphasize the value
of argument in solving problems and defusing or managing conflicts.-

At the outset of any argument process, you must recognize that you have a
problem to solve and decisions to make. Problem solving often is at the heart of
argumentation; it is a process in which situations, issues, and questions are an-
alyzed and debated or decisions arrived at. The basic steps to problem solving
in argumentation are these:

1. Define and analyze the problem. Examine all available information to iden-
tify the problem precisely. .

2. Interpret the facts and review alternative approaches.

3. Make a claim or a decision—that is, assert the best course of actton. .

4. Implement the decision in order to persuade or convince your audience
that the problem has been addressed and selved.

5. Evaluate the outcome in follow-up documents.
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At times, it will be hard to diagnose a problem and find solutions for it. At
other times, there is no ideal selution to a problem. Argumentation is not a sim-
ple académic exercise but rather an indispensable tool in personal and profes-
sional situations. It is indispensable in harnessing incredsingly complex
political, economic, social, and technological trends on both a domestic and
global scale. Mereover, argument can produce ethically constructive and so-
cially responsible results. Argument makes special demands on a writer that
will be freated comprehensively in the next chapter. .

qémmbm End Paragraphs If an essay does not have a strong, appropriate end-
ing, it may leave the reader feeling confused or dissatisfied, a sense that the
w.,#mﬂmoﬂ and promises built up in earlier parts of the essay have not been ful-
»,H.mmm. By conirast, an effective closing paragraph leaves the reader with the im-
pression that the essay is complete and satisfying,

The techniques that follow permit you to end your essay emphatically and
with grace:

¢ Use a full-circle pattern. Echo or repeat an opening phrase, idea, or detail
that you presented in your introductory paragraph. C

* State your eonclusions, proofs, or theories based on the facts and support-
ing ideas of the essay. This strategy works especially well in papers for so-
cial science, science, and philosophy courses.

* Show the outcome or effects of the facts and ideas of the essay.

* Suggest a solution as a way to clarify your position on the problem you
have discussed. : .

» Ask a question that sums up the main point of the essay.

* Offer an anecdote, allusion, or lighthearted point that sums up your thesis.

* Use a quotation that supports your main point or illuminates an aspect of
the topic.

Other basic ways to end an essay include restating your thesis and main
points, calling for action, providing a final summary evaluation, or looking at
future consequences based on the essay’s analysis or argiument. A closing, like
your introduction, should be brief. It is your one last attempt at clarity, one last
chance to illuminate your topic. -

i www,mhhe.com/  RESEEELEL writing endings, go fo: .
mhreader Writing > Conclusions

Student Essay

Here is the essay that Taylor wrote in response to Schlesinger’s “The Cult of
e ; .

Ethnicity.” Consider the strategies that she used to make her composing process

a success. .
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Chapter 1 Critica] Thinking, Reading, and Writing

Jamie Tayler

Humanities 101, sec. 008
Professor Fred Segal

4 November 2005

Cuitist Behavior or Doltish Behavior?

In Schlesingér's “The Cult of Ethnicity,” the author warns that
there are forces at work within our nation that undermine our
principles ¢f democracy. These forces come in the guise of indi-
viduais and groups who claim that they know what's right for the
psopie whom they reprasent. Although he doesn't mention them
all specifically, one can infer he means that certain leaders from
the African American community, the Latino community, the Na-
tive American community, the Asian community, and so forth ars
advocating strong identification within groups t@ keep their iden-
tities elive since they claim Eurocentric cuiture has had a history
of stealing and suppressing their own historic roots. But
Schlesinger seems to fear that only divisiveness can result. tn
this regard, he does not give the individual enough credit.
Rather than have a paternalistic attitude about what he fears
these groups are doing, he should give more credit to the mem-
bers of these groups to be able to discern which messages re-
garding ethnicity to accept as being benign and which lo reject
&s being downright stily. o
. Take for éxample, the many clubs in the average college or
university. Nearly every ethnic group Is represented by one of
these organizaticns. For example; my university has many
groups that represent African Americans, Latinos, Aslans, Native
Americans, even subgroups like the Korean Sociaty, the Chi-
nese Student Association, and so on. Belonging to these groups
gives students a healthy place to socialize, discuss common ar-
eas of interest and concern, and assist with community out-
reach. For example, many of these clubs sponsor programs to
give demanstrations of cultural traditions such as cooking,
dance, clothing, and so on to civic and business groups. They
also assist the needy in gaining access to social services, partic-
ularly for.shut-ing and the elderly who may not speak English.
Also, there is strength in numbers, and the fact that these clubs
are popular attests to the fact that they toferate a range of ideas
so that no one “ideoclogy” is promoted over another. Besides, if
that were to happen, it is the right of the organization to vote a
person out of office or membership. To say that these clubs pro-
mote divisiveness would be like saying that the Newman Society
for Gatholic studsnts or Hillel House for Jewish students pro-
motes _.m_@o:m,iﬂo_mﬂm:om. .

Second, self-styled leaders of various racial and ethnic
groups—in their efforts to be divisive—actually help people to
see through their rhetoric, or at ieast, to apply only that which-is
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‘reaschable and reject that which Is intolerable. Because of io-
day’s media, such leaders cannot "hide” their views and thus
~can become their own worst enemies when presenting them in
front of a naticnal audience. For example, Louis Farraekhan has
not enly alienated Jewish individuals owing to his open anti-
Semitism, and many ameng the gay populaticn for his antigay
sentiments, but many African Americans as well, particularly
women, who often condemn him for his patriarchal views re-
garding the family and society. A simple proof of his lack of
power is the fact that he has been presenting these antidemo-
cratic ideals for decades now, and there is little evidence that
anyone is listening to them. Another example is the late Rabbi
Meyer Kahane, who advocated the expulsion of ail Arabs from
Israel. An open oppenent of democracy, he was condemned by
Jewish leaders in the United States 10 the point where he was
shunned from any discussion regarding religious issues.

Finally, one can feel confident that even within the margins
of mainstream white America, cultist groups are their own worst
enemy. Take for example, the various groups of survivalists (pri-
marily white Americans); white extremists and separatists, anti-
gay groups, and radical anti-abortionists. The philosophy and
tactics of these organizations are condemned by the vast major-
ity of Americans owing to their antidemocratic postures, not to
mention-their often violent, even murderous activities. They may
capiure the headlines for a while, but they will never capture the
hearts of Americans so long as we stay true o the “measures
and laws” that Washington spoke of in his discussion with John
Adams. .

In conclusion, the open democratic society we have created
Is just too strong a force to be weakened or undermined by “ro-
mantic ideologies” or “unscrupulous con men” as Schlesinger
puts it. Mr. Schiesinger has little to werry about. Just look around
your school or university cafeteria’ Therg’s no white section or
Latino section or Asian section: Nowadays, It's just one big
American section. ‘

Revising
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Revising—the rethinking and Hménw.nﬁm of material—takes place during every

stage of the composing process. It is integral to the quest for clarity and mean-
ing. "Writing and rewriting are a constant search for what one’s saying,” de-
clares celebrated American author John Updike. Similarly, the famous essayist
E. B. White admits, “I rework a lot to make it clear.” If these two great prose
stylists revise material in order to seek clarity for their ideas, then you also
should adopt the professional attitude that you can improve what you first say
or think and what you first put down on paper. In fact, one trait that distin-
guishes experienced from inexperienced writers is that the professional writers

understand fully the need to revise.
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Revision is an art. It is the only way to make your writing match the vision
of what you want to accomplish. Whether at word, sentence, paragraph, or es-
say level, you should develop a repertoire of choices that will permit you to
solve writing problems and sharpen your ideas. You might also choose to share
your draft with another reader who can let you know what is or is not working
and give you suggestions for improvement. To make the process of revision
worthwhile, you should ask yourself the following questions during your
prewriting and drafting activities (you can also give these questions to your
reader): . ) A

» Is my essay long enough (or too long) to meet the demands of the
assignment?

* [s my topic suitable for the assignment?

* Do I have a clear thesis statement?

* Does my writing make sense? Am I communicating with my reader in-
stead of just with myself? ‘ .

e Have Linciuded everything that is important to the development of my
thesis or argument?

» 15 there anything I should discard?

¢ Do I offer encugh examples or evidence to support my key ideas?

» HaveI ordered and developed paragraphs logically?

* Do I have a clear beginning, middle, and end?

Once you have answered these questions, you will be able to judge the extent to
which you have to revise your first draft.

Proofreading FProofreading is part of the revision process. You do not have fi-
nal copy until you have carefully checked your essay for mistakes and inconsis-
tencies. It differs from the sort of revision that moves you from an initial draft to
subsequent versions of an essay in that it does not offer the opportunity to make
major changes in content or organization. It does give you a last chance to cor-
. rect minor errors that arise from carelessness, haste, or inaccuracy during writ-
ing, typing, or-word processing. : : :

‘When you proofread, do so word by word and line by line. Coricentrate on
spelling, punctuation, grammar, mechanics, and manuscript form. Read each
sentence aloud—from the computer screen or your hard copy. If something
sounds or looks wrong to you, consult a handbook, dictionary, or other refer-
ence. Then make corrections accordingly. .

Here are some basic guidelines for proofreading your essay:

. Check the title. Are words capitalized properly?

. Check ail words in the essay that should be capitalized.

Check the spelling of any word you are uncertain about.

. Check the meaning of any word you think you might have misused.

. Check to see if you have unintentionally omitted or repeated any words.
. Check paragraph form. Have you indented each paragraph? :

O U N
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7. nr.mn.w to make certain you have smooth, grammatically correct sentences.
This is your last chance to eliminate awkward and grammatically incorrect
sentences.

Responding to Editorial Comments Even when you submit what you think is

- the final version of your essay, your teacher might not think that the essay has

reached its best possible form. Teachers are experienced in detecting essays’

strengths and weaknesses, pinpointing mistakes, and suggesting how material

can .Mum improved. Their comments are not attacks; they do want you to pay at-
tention to them, to recognize and correct errors, and possibly to revise your es- -

. say once again—most likely for a higher grade. If you receive editorial comment

in an objective manner and respond to it constructively, you will become a more
accurate and effective writer. ,
-When reading your essays, your instructor will use standard correction

- symbols that appear in English handbooks. He or she will make additional

comments in the margins and compose an overall assessment of the paper at

- the end. Any worthwhile comment on your paper will blend supportive obser-

vations with constructive criticism. Often your instructor will offer concrete
suggestions for revision. When you receive a graded paper, you typically are ex-
pected to make the necessary revisions and either add it to your portfolio or re-
submit the essay. .. ’ .

. Ultimately, refinement is integral to the entire writing process. From read-
ing materials that you confront at the outset and Hmm_uow..ﬁ to in various ways,
you move F_Hommw many composing stages to create a finished product. In The
Field of Vision, the American novelist and critic Wright Morris Hmm,mHm to the im-
portant task of refinement that confronts the writer: “By raw material, [ mean -
m.rmﬂ comparatively crude ore that has not yet heen processed by the imagina-
tion—what we refer to as Iife, or as experience, in contrast to art. By technique |
mean the way the artist smelts this material down for human consumption.”
Your GWmﬁ writing is the result of this smelting process, which involves the many
strategies covered in this introducton that are designed to help you acquire
greater control over the art of critical reading and writing. Donald M. Murray’s
essay “The Maker’s Eye: Revising Your Own Manuscripts,” starting on page 65
offers one writer’s summation of the stages of the revision process. \




